





How do we teach about a tragedy? 
The Case of Ed Johnson:
A Social Justice Curriculum Outline
Patricia Ward Cooper

This copy incorporates the Tennessee Social Studies Standards as well as the content strands and standards for the following Tennessee Secondary Education courses:
African American History: AAH.21, AAH.22, AAH.24, AAH.25
Contemporary Issues CI.07, CI.08, CI.09, in relation to terror lynching, CI.10, CI.11, CI.12, CI23, CI.26, 
Tennessee History: TN.44
United States Government and Civics: GC.21, GC.22 (Ed Johnson’s case was of primary relevance to the concept of judicial review) GC.28, GC.29, CG.31, GC, 34
US History and Geography: US.03

Most resources were adapted from the following Facing History and Ourselves Materials: 
Teaching Mockingbird: A Facing History and Ourselves Study Guide,
The Reconstruction Era and the Fragility of Democracy: A Facing History and Ourselves Publication., 
Democracy at Risk: Holocaust and Human Behavior, A Facing History and Ourselves Publication. 
Special recognition goes to countless primary resources shared by the filmmaker Linda Duvoisin, David Moon of Picanooga, and the team at Ed Johnson Project https://www.edjohnsonproject.com/
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How should we teach about a tragedy?
Facing History and Ourselves Social Justice Pedagogical Approach:
“Our Mission: Facing History and Ourselves is an
international educational and professional
development organization whose mission is to engage
students of diverse backgrounds in an
examination of racism, prejudice,
and anti-Semitism in order to promote
the development of a more humane
and informed citizenry.”

Facing History’s pedagogical approach: How Facing History Works  https://youtu.be/KRgi0izHEJI
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And we recommend you also view the following video to provide historical and social context for your teaching:
Lynching in America: Bryan Stevenson
https://youtu.be/3BWTh4p6QEk

Scope and Sequence: Looking out; looking in.
A reflective approach to learning about a local tragedy.

Class contract to ensure safe, brave, frank and reflective 			     discussion.
Individual and Society: 
Activities on identity and bias  
We and “They”:
Reflection on “circles of obligation” and “otherness”
Bridge We/They to Case Study:
Historical context; Jim Crow South and Lynching
Shorts Films from Teaching Tolerance/SPLC/Lynching and Justice 
Adaptation of resources and activities from Facing History teaching guides 
Case Study: 
Primary and secondary sources related to the Ed Johnson case. Analysis and synthesis of sources; reflection and impact.  
Discussion/Reflection/Activities at each level 
Judgment and Legacy: 
Analysis and reflection on the initial case, his incarceration, lynching, and the Supreme Court Case
Choosing to Participate: 
How could individuals have made a difference? 
Legacy: 
How should the Ed Johnson case be remembered? 


Tennessee Social Studies Content Strands and Practices for Grades 9-12 that are amply covered within this curriculum:

Content Strand: Culture- Students will use culture and cultural diversity to understand how human beings create, learn, share, and adapt to culture and appreciate the role of culture in shaping their lives and society, as well the lives and societies of others. 

Content Strand: History- Students will use materials drawn from the diversity of the human experience to analyze and interpret significant events, patterns, and themes in the history of Tennessee, the United States, and the world. 

Content Strand: Politics/ Government- Students will use knowledge of the purposes, structures, and processes of political systems at the local, state, national, and international levels to understand that people create systems of government as structures of power and authority to provide order, maintain stability, and promote the general welfare. Students will use knowledge of the rights and responsibilities of citizenship in order to examine and evaluate civic ideals and to participate in community life and the American democratic system.

Content Strand: Tennessee- Students will use materials drawn from various sources to explore history through a Tennessee lens while focusing on the events, patterns, and themes that impacted both the U.S. and Tennessee. 

Practice SSP.01 Collect data and information from a variety of primary and secondary sources, including: Printed materials, Graphic representations, Field observations/ Landscape analysis, Artifacts, Media and technology sources 

Practice SSP.02 Critically examine a primary or secondary source in order to: 
Extract and paraphrase significant ideas 
Discern differences between evidence and assertion 
Draw inferences and conclusions 
Recognize author’s purpose, point of view, and potential bias 
Assess the strengths and limitations of arguments 

Practice SSP.03 Synthesize data from a variety of sources in order to: 
Establish accuracy and validity by comparing sources to each other. 
Recognize disparities among multiple accounts. 
Frame appropriate questions for further investigation. 

Practice SSP.04 Construct and communicate arguments by citing supporting evidence to: Demonstrate and defend an understanding of ideas. 
Compare and contrast viewpoints.
Illustrate cause and effect.
Predict likely outcomes.
Devise new outcomes or solutions 
 
Practice SSP.05 
Develop historical awareness by: 
Recognizing how and why historical accounts change over time.
Perceiving and presenting past events and issues as they might have been experienced by the people of the time, with historical empathy rather than present-mindedness.
Evaluating how unique circumstances of time and place create context and contribute to action and reaction.
Identifying patterns of continuity and change over time, making connections to the present. 


Courses that would easily integrate this curriculum to achieve their CONTENT STANDARDS, including Explicit, Embedded, and Implied Content:

	Course Code 
	Course Title 
	Course Description 

	AAH 
	African American History 
	Students will learn about the life and contributions of African Americans
 from the early 1600s through the contemporary U.S. 

	GC 
	United States Government and Civics* (1/2 credit) 
	Students will learn about the purposes, principles, and practices of the 
U.S. government as established by the Constitution. 

	TN 
	Tennessee History 
	Students will learn about the history of Tennessee, including the cultural,
 geographic, economic, and political influences upon that history. 

	US 
	United States History and Geography: Post-Reconstruction to the Present* 
	Students will learn about the Industrial Revolution, the Progressive Era, 
the U.S. role in the Spanish-American War, World War I, 
and World War II,,  as well as the Cold War, Civil Rights Movement, 
and the contemporary U.S. 
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Contracting for Safe/Brave and Reflective Learning Environments[footnoteRef:1]  [1:  This set of lessons relate to TN SSP 02: In relation to developing the skills to examine primary and secondary evidence on developing awareness of point of view and bias 
SSP.05:  All bullets related to historical awareness ] 
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View video:
John Amaechi: Identity and a Safe Environment 
https://www.facinghistory.org/resource-library/video/john-amaechi-discusses-identity

As you watch: Note anything that stands out to you about identity, safe space and achievement.[footnoteRef:2]  [2:  Adapted from Facing History and Ourselves: The Reconstruction Era and the Fragility of Democracy Guide] 


Have you ever… 
· Shared an idea or question you thought might be unpopular or “stupid”?
· Had an idea or answer to a question but decided not to share it?
· Asked for help understanding something?
· Been confused, but have not asked for help?
· Interrupted others when they have been speaking?
· Been interrupted by other when you have been speaking?
· Thought about your classroom as a community?

Key elements of brave spaces[footnoteRef:3]: [3:  Adapted from Facing History and Ourselves The Reconstruction Era and the Fragility of Democracy
] 

A brave space within a classroom environment contains five main elements:
· “Controversy with civility,” where varying opinions are accepted
· “Owning intentions and impacts,” in which students acknowledge and discuss instances where a dialogue has affected the well-being of another person
· “Challenge by choice,” where students have an option to step in and out of challenging conversations 
· “Respect,” where students show respect for one another’s basic personhood
· “No attacks,” where students agree not to intentionally inflict harm on one another[footnoteRef:4]           [4:  “The Art of Effective Facilitation: Reflections from Social Justice Educators“ From Safe Spaces to Brave Spaces (2013) Brian Arao and Kristi Clemens. 
] 

    				










Contracting with the Class Activity: [footnoteRef:5] [5: Adapted from Facing History and Ourselves The Reconstruction Era and the Fragility of Democracy
] 


Our Goal: 
Create a Civilized Contract for a Safe / Brave Space during this seminar.

Brainstorm: 
Break up into groups and work with your peers to create list of norms that will achieve this goal.

Consolidate and Identify: 
Share 1-2 norms that your groups agrees is/are MOST important for a civilized, reflective environment. 

Consolidate and Identify Class Standards:
Copy these onto a master document and discuss. Each member of the class signs contract.  




Individual and Society: 
Identity Chart Activity

Each of the following factors influences who we are:
· Individual choices and passions 
· Legacies of values, or mores, inherited from community, family, and other important individuals in our lives 
· Labels our society uses to organize and categorize its members [footnoteRef:6] [6:  Adapted from Facing History and Ourselves Teaching Mockingbird, p 22.
] 


IDENTITY CHART: Link to Facing History Explanation 
Brainstorm: What factors contribute to who you are?

Creating an Identity Chart[footnoteRef:7] [7:  Adapted from Facing History and Ourselves Teaching Mockingbird 
] 

Use the following steps to create an identity chart for yourself: 
1.  Draw a circle in the middle of a blank piece of paper or page in your journal. 
2.  Begin with the words or phrases that describe the way you see yourself. 
3.  Add those words and phrases to your chart. 
4.  Most people define themselves by using categories important to their culture. They include not only gender, age, and physical characteristics but also ties to a particular religion, class, neighborhood, school, and nation. Consider if any of these characteristics belong on your chart. 
5.  You may wish to add new categories to your identity chart. How much of your identity do you create and how much of it is determined by things beyond your control? What other factors influence your identity? What can you add that does not fall into any of the categories listed above? 
6.  How does the way that other people think about you impact your identity? Consider multiple perspectives. Think about these questions as you think about what else to add to your chart: 
· What labels would others attach to you? 
· Do they see you as a leader or a follower? A conformist or a rebel? 
· Are you a peacemaker, a bully, or a bystander? 
· How do society’s labels influence the way you see yourself? The kinds of choices you and others make each day? For example, if a person is known as a bully, how likely is he or she to live up to that label?[footnoteRef:8] [8:   Teaching Mockingbird p.27
] 
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Pair-Share Activity: 
· Find someone in the room you do not know to spend 2 minutes sharing your identity chart. Repeat.

Guiding Questions for Class Discussion: 
· To what extent do we choose the names and labels others use for us?  
· What parts of our identities do we choose for ourselves?  What parts are chosen for us by others, or by society?[footnoteRef:9] [9:  From Teaching History and Ourselves The Reconstruction Era and  the Fragility of Democracy 
] 






Discussion on Stereotypes and Bias[footnoteRef:10] [10:  From Facing History and Ourselves Teaching Mockingbird, pp 24/29
] 


· Begin this discussion with the class by sharing the following quotation by psychologist Deborah Tannen: 

“We all know we are unique individuals, but we tend to see others as representatives of groups. It’s a natural tendency, since we must see the world in patterns in order to make sense of it; we wouldn’t be able to deal with the daily onslaught of people and objects if we couldn’t predict a lot about them and feel that we know who or what they are.” 

· Ask students to respond to Tannen in writing/ in their journals. 
Do they agree? What is the benefit of seeing the world in patterns and viewing others as representatives of groups? What gets lost when we categorize our experiences in this way? What kinds of stories do we attach to the groups we use to categorize other people? When is it offensive or harmful to see others as representatives of groups? 

· Finally, ask students to write a working definition for the words stereotype and bias. 
· Discuss these as a class to come to a consensus on their meanings.  





We and They:
How does bias limit our understanding of the world? What kind of experiences can widen our perspective?[footnoteRef:11] [11:  From Facing History and Ourselves Teaching Mockingbird, pp 24-29.
] 


View either of these videos and answer the discussion questions:

8 minute video “How Stereotypes Affect Us and What We Can Do” 	https://youtu.be/KvLj3OIQHuE

19 minute video “The Danger of a Single Story” https://youtu.be/D9Ihs241zeg

· How do the speakers explain the threat of stereotypes? What does he/she say is the threat that stereotypes pose, and how does that threat affect the way people function? 


· Based on what you have learned from this video, explain in your own words how stereotypes may impact how one thinks about his or her own identity. 

 [image: ]

We and They Guiding Question:
How do we address or confront dehumanizing language from history?[footnoteRef:12] [12:  from Facing History and Ourselves Reconstruction guide
] 

 View the video and discuss. 
· Re: the use of the word “negro” in the texts. In earlier times, this was an acceptable term for referring to African Americans. While not offensive in the past, today the term “negro” is outdated and inappropriate unless one is reading aloud directly from a historical document or work of literature. 
How To Tell Someone They Sound Racist https://youtu.be/b0Ti-gkJiXc
[image: ]

*Point of clarification for the teacher:
Accusations of rape play a central role in the Ed Johnson case.
While explicit depictions of rape do not appear, the accusations in these events may simultaneously be difficult to understand for some students and all too real for others.
 
Discussions of rape are complicated in relation to lynchings because quite often these stories involve false accusations that played into racial fear and hatred.

Experts tell us that most accusations of rape are not false. 

It is possible that some students will have additional questions or comments on the topic of rape outside of the context of the book. It is important to preview how you might respond to such questions and comments in case they arise. If they do, make sure to return to the class contract you have established with students to guide any discussion that follows. You might also consider alerting your building administrator to the fact that the topic of rape—critical in the analysis of the novel— might be brought up in your class in case any concerns about the discussion arise in the broader school community. [footnoteRef:13] [13:  Adapted from: Facing History and Ourselves Teaching Mockingbird,  (pp xv-xvi) 
] 





We and They Activity:
Universe of Obligation [footnoteRef:14] (video linked) [14:  From Facing History and Ourselves The Reconstruction Era and 
the Fragility of Democracy (p. 27-28)
] 

“the circle of individuals and groups toward whom obligations are owed, to whom rules apply, and whose
 injuries call for amends.”  Helen Fein
Students create their own graphic, then debrief.
Link to printable sheet: 

· In Circle 1, write your name. 
· In Circle 2, write the name of people to whom you feel the greatest obligation for example, people for whom you’d be willing to take a great risk or put yourself in peril for (you don t have to write actual names.) 
· In Circle 3, who are the people on the next level? That is people to whom you have some obligation, but not as great as in circle 2. 
· In Circle 4, who are the people on the next level? People to whom you have some obligation, but not as great as in circle 3. 







We and They
Judgment and Legacy[footnoteRef:15] preview: [15:  This set of lessons relate to TN SSP 02: In relation to developing the skills to examine primary and secondary evidence on developing awareness of point of view and bias 
SSP.05:  All bullets related to historical awareness] 


	Case Study Warmup: 4 Corners Activity[footnoteRef:16] [16:  From Facing History and Ourselves The Reconstruction Era and the Fragility of Democracy

] 


Listen to the prompt.
Move to the corner that represents your response.
Decide if you strongly agree (SA), agree (A), disagree (D), or strongly disagree (SD) with the statement.
Spend 3-5 minutes discussing the justification your position with peers.
A spokesperson from each corner will share your groups opinion.
Listen for counter arguments from other groups as they present their position.
Move or stay put as you hear new perspectives. 


PROMPTS: One should be sufficient 

· Laws, not people, are the most effective way to create an equal and just society.

· People, not laws, create justice.


We and They Essential Question: 
How does a society decide who does/does not belong in its universe of obligation? 

Big Group Debrief:
· What criteria did you use to decide who belonged in your universe of obligation?
· What contexts may heighten or diminish your sense of obligation to an individual or community?
· The universe of obligation is not static.  It changes.  What are some things that cause it to change?
· What are the consequences for individuals and groups who are considered outside of a community’s “universe of obligation”?[footnoteRef:17]  [17:  From Facing History and Ourselves The Reconstruction Era and the Fragility of Democracy
] 


Universe of Obligation 
 “the circle of individuals and groups toward whom obligations are owed, to whom rules apply, and whose injuries call for amends.”  
· Helen Fein




BRIDGE to Case Study- [footnoteRef:18] [18:  This set of lessons relate to TN SSP .01, SSP .02, SSP .03, and  
SSP.05  ] 

Context: The legal and social structure of Jim Crow segregation
Jim Crow Era: (Began with black codes in 1865; official dates 1877-1968) 

View video Understanding Jim Crow from Facing History site (https://www.facinghistory.org/resource-library/video/understanding-jim-crow-setting-setting)

Use the following questions to guide your note-taking and reflection on the video “Understanding Jim Crow”[footnoteRef:19]  [19:  From Facing History and Ourselves Teaching Mockingbird, p. 96.
] 

1. David Cunningham describes Jim Crow segregation as both a system of laws and a system of customs. What is the difference between laws and customs? Which are more difficult to change? 
2. Why did Mississippi and Alabama have fewer formal Jim Crow laws than other states in the South? 
3. In what ways did black and white lives overlap in Chattanooga in the early 1900s? In what ways were they completely separated? 
4. What were some of the unwritten rules of segregation? What were some of the complications around those rules? 
5. How were gender roles different between white and black Americans? 
6. What were the consequences of questioning Jim Crow? How do you think they were different for blacks and whites? 

Poster Activities: Students clarify expectations and parameters of “how society functioned” in Chattanooga during this time period based upon the video, this excerpt from Contempt of Court[footnoteRef:20], and their own knowledge.  [20:  Contempt of Court by Mark Curriden and Leroy Phillips, Jr (2001: Anchor Books, New York)] 
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(Photos of pages can be downloaded and increased in size for projection or printing)
Bridge to Case Study Guiding Question:
How does the “moral universe” in which we live affect the choices we make?

· Mind map/Brainstorm/Venn
Think about a community in which you are a member—for instance, your school, religious community, family, or group of friends. What are some of the most important rules in that community? Are these rules written down? What are the most important unwritten rules, those not written down but which everyone knows about? 

· Reflection:
Write about a pivotal choice you have made in your life or an experience you have had that was influenced by the setting. What other options might have been available to you if you lived in a different place and time? What circumstances would have influenced you to make a different decision? [footnoteRef:21] [21:  From Facing History and Ourselves Teaching Mockingbird, p 48.
] 




Bridge to Case Study 
Context: Lynching
The 10-minute video “The Origins of Lynching Culture” provides an overview of the history of lynching and mob justice in the United States. In the video, scholar Paula Giddings explains how the perpetrators of lynching in the late nineteenth and early twentieth centuries used ideas about Southern womanhood, eugenics, and racial stereotypes to attempt to justify their actions. 
*Note that the video contains some graphic images and descriptions of lynchings and a frank discussion of stereotypes about white women and black men that are important to understanding the history of lynching and the charge at the center of Ed Johnson’s trial. Therefore, we recommend that you preview the video before sharing it with your class.[footnoteRef:22] [22:  Adapted from Facing History and Ourselves Teaching Mockingbird, p 109:
] 

The Origins of Lynching Culture in the United States 

After showing the video to the class, you might ask the students to spend a few minutes writing about how it felt to see the images and learn about this disturbing practice. Students can then select a word or phrase from their work to share with the class as part of a Wraparound activity. 

After viewing the video “The Origins of Lynching Culture,” and recording your thoughts and feelings about what you saw and learned, use the following questions to guide your note-taking and further reflection (might work well in a small group). 

1.  What is the legal definition of lynching? What constitutes a mob? 
2.  What action did the NAACP take against lynching in the 1920s? 
3.  How did the majority of lynching victims before 1890 differ from the majority after that year? 
4.  What is one of the functions of a racial stereotype, according to Paula Giddings? How do stereotypes relate to “ first-class” citizenship? 
5.  How does Giddings distinguish between rights and privileges? Is “ first- class” citizenship a right or a privilege? 
6.  How did prejudices toward black Americans change in the late nineteenth century? How was science used to justify those prejudices? 
7.  What myths and fears were used to justify the lynching of black men? 
8.  What experiences influenced Ida B.Wells to challenge the custom of lynching? 
9.  What strategy did Wells use to challenge the practice and disprove the myths used to justify it? According to Wells’s observations, what were the real reasons that blacks were being lynched? What is the reality that her work uncovered about the relationships that black lynching victims typically had with white women? 
10. What does Giddings define as the primary function that lynching played in Jim Crow society?[footnoteRef:23] [23:  Facing History and Ourselves The Reconstruction Era and 
the Fragility of Democracy

] 



Also view Equal Justice Initiative’s history of racial terror in the United States for further discussion. 
Terror Lynching in America



 Essential Questions:[footnoteRef:24] [24:   Facing History and Ourselves The Reconstruction Era and 
the Fragility of Democracy
] 


· What factors influence our moral growth? 

· What kinds of experiences help us learn how to judge right from wrong? 


· What can a nation’s laws reveal about its universe of obligation?

· What are the consequences of how a society defines its universe of obligation?


· What does it mean to be equal? Is equality necessary for a democracy?



Case Study Skills Preparation[footnoteRef:25] [25:  This set of lessons relate to TN SSP .01, SSP .02, SSP .03, and  
SSP.05  ] 

 Thinking Historically; Using the Sources 

Thinking like a historian from Khan Academy video

With each source you use, please evaluate the perspective, reliability, and motivation of each individual or group that contributed to its creation and any special factors that might have influenced the content.

Evaluate the Sources:
· Who wrote it? How are they connected to the events? Are they credible? What is their background?
· Why was it written? Does the author have any interests at stake? Who is the intended audience?
· How could this source be influenced by the historical context, social perspectives, or local culture? 
· How useful is this source to historians?
· Are there any factors that may pose issues with trustworthiness or ability to rely on the source. 

At each stage of our increasing knowledge:
· What factors contributed to how events occurred?
· What don’t we know? What places limitations on our knowledge?
·  What was the impact of these events? 


Case Study Preview Activity
Ask students to reflect on the following statements and indicate whether or not they agree. (Either 4 Corners Activity or journaling activity)[footnoteRef:26] [26:  Adapted from Facing History Teaching Mockingbird Guide, p 137.

] 


· Laws play an important role in shaping who I am. 
· It is possible to create a fully equal society. 
· People, not laws, are most responsible for creating a just society. 
· Culture, custom, and tradition are more powerful than laws. 

4 Corners Activity: Decide if you strongly agree (SA), agree (A), disagree (D), or strongly disagree (SD) with the statement, then go to the corner with your response. Briefly explain your responses to the peers in your corner, and then to the class. After hearing the justifications from other groups, you can stay or shift to another corner.

OR 
Write your responses to the prompts and provide a one- to two-sentence explanation of your opinion for each.


CASE STUDY[footnoteRef:27]	
Introduce and develop the historical narrative of
the crime, the investigation, Ed Johnson’s arrest and incarceration, the trial, the appeals, his lynching, and the later Supreme Court trials. [27:  This set of lessons relate to TN SSP .01, SSP .02, SSP .03, and  
SSP.05  ] 


· Provide a variety of accounts from different viewpoints (primaries/ Newspaper accounts/Court documents/books/web pages)
· Analyze the historical sources 
· Synthesize accounts to develop a historical narrative
· Create a class timeline of the events 
· For history courses, please use a variety of activities deconstructing the evidence at each stage to develop analytical skills and understanding 


SOURCE: 
Ed Johnson’s Account: 
Nashville Banner, Feb. 1, 1906 Newspaper account, an extensive interview with Ed Johnson (pdf image should download for better viewing)
Testimony by Ed Johnson from his trial All original court files and the transcripts of this trial were later destroyed when the courthouse later burned down. This testimony was recreated from accounts in the press. 
https://www.famous-trials.com/sheriffshipp/1071-johnsontestimony
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SOURCE: 
Nevada Taylor’s account from the trial from the Famous Trials website, run by the University of Missouri-Kansas City School of Law: Link to her testimony 
All original court files and the transcripts of this trial were later destroyed when the courthouse later burned down. This testimony was recreated from accounts in the press. 
Testimony of Nevada Taylor

February 6, 1906

[Taylor was examined by District Attorney Matt Whitaker:]

WHITAKER: Miss Taylor, would you state your name for the record?

TAYLOR: Nevada Taylor.

WHITAKER: Tell the jury your age.

TAYLOR: I'm twenty-one.

WHITAKER: Where do you live?

TAYLOR: In St. Elmo. My father is the groundskeeper at the Forest Hills Cemetery. We live in a small house on the grounds.

WHITAKER: What about your mother?

TAYLOR: She died a few years ago.

WHITAKER: Where do you work, Miss Taylor?

TAYLOR: For the past two years, I have been a bookkeeper and stenographer at the W. W. Brooks Grocery Company.

WHITAKER: OK, Miss Taylor, I'm going to ask you now about the night of January 23. Are you ready for that?

TAYLOR: Yes.

WHITAKER: Tell us, the best you can, what happened that night. Walk us through your evening.

TAYLOR: On the night of January 23, 1 left my work at 6:00 and went to St. Elmo on the [street]car leaving the transfer station at 6:00. 1 reached what is known as the Cemetery Station at nearly 6:30 o'clock and started home, a distance, if it is measured, of nearly two and one-half blocks.
I heard someone behind me, but I did not think they were following me. I felt the strap around my neck before I thought anyone was going to do me any harm. I was by myself and was going toward the cemetery gate along the sidewalk on the west side of the street, near the broad fence which surrounds the marble yard.
There are no houses along there. I had reached the end of the board fence when I felt the strap about my neck and was close to a place where two telegraph poles are close together. I had my pocketbook in one hand and my umbrella in the other. The man, whoever he was, took my pocketbook.

WHITAKER: What happened then, Miss Taylor?

TAYLOR: I reached up and pulled the strap loose and screamed. He pulled the strap tight.

WHITAKER: Is this that strap?

TAYLOR: I think that strap is the one he used.

WHITAKER: Please continue. What happened next?

TAYLOR: He pulled me back to the fence, a distance of ten or twelve feet, and then threw me over the fence. I swung clear of the boards. I know I didn't touch them.
The Negro, for I could see it was a Negro man, then got over the fence. I pulled the strap loose again and screamed again. Then the Negro put the end of the strap through the hole in the other end and pulled it tight around my neck. He then put his hand on my face to see if my tongue had been forced out of my mouth and then choked me until I was insensible.
Before he choked me with his hand, he waited a minute as if he were listening to find out if anybody were coming. He then told me in a kind, gentle voice that if I screamed again he would cut my throat. I saw him face to face by the dim light cast by the block signal box on the pole owned by the Rapid Tran-sit Company. It is from this light that I got my best view of him.

WHITAKER: And then you blacked out?

TAYLOR: Yes, sit.

WHITAKER: What do you remember when you regained consciousness?

TAYLOR: No one came by that I know of at the time. I reached home after coming to myself about 6:45 o'clock, my home being about one and a half blocks from the scene of the crime.
My father, two brothers, and three sisters were at home when I got there and I told them what happened. They telephoned Sheriff Shipp and Dr. Wilson was summoned to attend me.

WHITAKER: Do you remember anything else about the Negro brute who assaulted you?

TAYLOR: He had on a dark sack coat.

WHITAKER: Miss Taylor, would you know the man again if you were to see him?

TAYLOR: I think so.

WHITAKER: Is that man present in this courtroom today?

TAYLOR: I believe he is the man [Taylor pointed Johnson].

[Whitaker asked Taylor about her identification of Ed Johnson in the sheriff's office in Nashville.]

TAYLOR: I went to Nashville with Sheriff Shipp and saw two Negroes brought out in the sheriff’s office where I could see them. I sat in the obscurity and they were in the light. Sheriff Shipp talked to them, and one of them, from his voice, his size, his face, and everything combined, I thought was the Negro who assaulted me.
He, at first, had the same soft voice he used in talking to me, and later changed it, making it deeper. I looked at the Negroes and listened to them.
Though this Negro tried to change his voice, I believe that I recognized it. His hat, the one he had on the night of the assault, and the one he had on at the Nashville jail, was a soft, dark hat. The brim looked like it had been rolled at one time and had become straightened out.

WHITAKER: Miss Taylor, do you have any doubt in your mind that this Negro is the brute who assaulted you?

TAYLOR: There is no trouble in my mind about this Negro being the right man. I want the guilty man punished and I don't want an innocent man punished.

[Taylor was cross-examined for the defense by William G. Thomas. Thomas asked Taylor what time it was when she got off the trolley near 35th Street:]

TAYLOR: About 6:30 o'clock.

THOMAS: Your house is how far from the station?

TAYLOR: Two and one-half blocks.

THOMAS: Are there any buildings or trees blocking the line of sight between your house and the train station?

TAYLOR: There are a few trees between them. But you can see my father's house from the depot.

THOMAS: Could you see your house from the station that night?

TAYLOR: I could see the lights from the house. It was too dark to see the house itself.


February 8, 1906

[At the request of jurors, Taylor was recalled as a witness on the third and last day of the trial. At the request of juror W. L. Wrenn, Johnson--wearing, at the insistence of the juror, a black hat--was forced to stand in front of Taylor in such a way that the jury could see both of them.]

JUROR WRENN: Miss Taylor, tell us again--is that Negro the one that attacked you?

TAYLOR: To the best of my knowledge and belief, he is the same man.

WRENN: Miss Taylor, can you positively state that this Negro is the one who assaulted you?

TAYLOR: I will not swear that he is the man, but I believe he is the Negro who assaulted me.

WRENN: In God's name, Miss Taylor, tell us positively--is that the guilty Negro? Can you say it? Can you swear it?

TAYLOR: Listen to me. I would not take the life of an innocent man. But before God, I believe this is the guilty Negro.
JUROR [rising and charging at Johnson, until restrained by other jurors]: If I could get at him, I'd tear his heart out right now.




















Later information regarding Nevada Taylor on a pdf as posted on Facebook from David Moon of Picanooga (download and open for better viewing)
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SOURCE: 
Voice of the Negro January 23, 1906 (Newspaper) 
“The Case of Ed Johnson” BY N. W. PARDEN. [Mr. Pardon was one of Johnson's lawyers for his appeal and was the first Black lawyer to present to the US Supreme Court]

Miss Nevada Taylor claimed that she was raped by some one; but who it was she could not say. On the night the outrage was committed several officers were called to the home of the young woman and the first question pro-pounded to her was if she knew who her assailant was. She said she did not know Then she was asked if he was white or black, and she said that she did not know, as it was too dark for her to tell. A few days later a reward of $50 was offered by Sheriff Shipp for any information leading to the arrest of the guilty par- ty. This reward was increased to $250 by the governor. On the morning of the 25th of January Ed Johnson was arrested and charged with the crime, also James Wyatt, a young preacher, and the two were rushed to Nashville, Tenn., for protection. A few days later the sheriff took Miss Taylor to Nashville to identify one of the two Negroes. Miss Taylor was put in hiding and the two Negroes were brought out where she could see them; but she was not seen by the Negroes. There they were made to talk where she could hear them. The men were sent back to their cells; the sheriff then called her in and asked if either of the two men was her assailant. She said she believed Johnson was because he had a soft, sweet voice like the man who outraged her. She returned to Chattanooga and the grand jury indicted Johnson as her assail- ant. He was a poor young man and not able to hire counsel. The Court appointed Mr. Robert Cammeron, W. G. M. Thomas and Judge Lewis Shepherd, white, to represent Johnson. And it was one of the most remarkable trials known in criminal history. The above named lawyers are men of ability, and they claim that the reason they could not conduct the trial as it should have been is that they were told that if they should undertake to file a plea to the array of jurors that Johnson would be lynched; then they thought, that, under the circumstances, they should file a motion for a change of venue, and they were again in- formed that Johnson would be lynched. They also thought that at that time prejudice in Hamilton county was at such a pitch that the case should be continued until the next term of court, and again they were informed that any dilatory plea would again cause the mob to make another at- tack on the jail. Johnson was forced into trial. The young lady was asked to tell her story. Then she was asked if the defendant John- son was the man. She looked at him for sometime, and then she said: "I believe he is the man." Others testified to immaterial facts. Johnson declared that he was not the man and ten or twelve others swore as to where he was at the time the young lady said she was raped. The young lady was called back to the witness stand by one of the jurors named Wrenn. Then Johnson was ordered to come around where she could look at him. He was then ordered to put on his hat. Then the juror Wrenn said: "Miss Taylor, look at this man, and say if he is the man that assaulted you.'' She turned :her face towards the prisoner and said, "I believe he is the man." Then it was that Breeding, a juror, arose from his seat, and in a frantic manner, cried aloud: "My God, Miss Taylor, will you swear that he is the man?” At that time every one arose and crowded around the prisoner. Juror Breeding jumped from his seat and started towards the prisoner with both hands up. He was caught by two of his fellow jurors and remonstrated with. Then he cried aloud: "O! If I could only get to him, I would tear his heart out." While the trial was going on no one was admitted except the witnesses and a few favored lawyers. A cordon of police pa- trolled around the court house; at the head of each stairway leading in the court rooms stood two officers heavily armed to keep out the public. Johnson's father, mother, sisters and brothers were excluded with the rest of the public in general. February ?th the jury returned a verdict of guilty and fixed his punishment by hanging until dead.  
THE VOICE OF THE NEGRO continued:  
The above named lawyers gave notice that they would file a motion for a new trial. Then it was that an advisory committee of the Court was appointed to confer with the lawyers in the case and see if any errors had been committed. This committee and the lawyers went over the facts in the case and they came to the conclusion that it would not be wise to appeal the case to the Supreme Court of the State, as the mob was only waiting to hang Johnson in case he should appeal. This committee and his lawyers agreed to let him hang. Johnson was brought into open court and informed as to what had been done. He was then asked by the Court if he had anything to say why sentence of death should not be passed. Johnson raised his head and in a clear voice said: "I am not guilty, but I see somebody will have to die for this crime, and it might as well be me as anyone.'' February loth, N. W. Parden and S. I/. Hutchins, Negro lawyers, were employed to appeal the case to the Supreme Court of Tennessee. A motion for a new trial was presented by N. W. Parden and the Court and Assistant Attorney-General be- came frantic and wanted to know by what authority did he appear as counsel for the defendant. The Court among other things said: "That the defendant had the very best counsel the bar afforded; and what can you do?" The judge refused to allow the motion for a new trial, which was in violation of the defendant's constitutional rights. Then it was that the fight began as never before. Parden and Hutchins prepared a bill of exceptions, but the Judge left the state in order to keep from hearing it. Parden presented the bill of exception to the Supreme Court at Nashville, praying for a writ of error and supersedes. The case was taken under advisement but Chief Justice Bearden granted a writ of error but not a supersedes. A writ of habeas corpus was then pre- pared and N. W. Parden went to Knoxville, Tenn., where Judge C. D. Clark was holding the Federal Court and where John- son was also confined in the Knoxville jail. Sheriff Shipp and Parden went on the same train, and an order by Judge Clark preventing Shipp from removing Johnson from the Knoxville jail was the first sign that trouble was on hand. The Attorney-General was notified to appear on the following Saturday and show cause why the writ should not be granted. In the meantime the Southern white newspapers and lawyers were laughing at the Negro lawyers and saying that the Federal Courts had no jurisdiction in such cases, but they, the Negroes, worked harder and harder. At the trial [in Knoxville, Tenn., white lawyers and people for a hundred miles around attended the trial. Judge C. D. Clark, after hearing the proof in the case, denied the writ of habeas corpus. Then an appeal was prayed for, but Judge Clark refused to grant an appeal, but did grant a 363 stay of execution for ten days in order that Parden and Hutchins could carry the case to the Supreme Court of the United States on writ of error. On the eighth day Parden was in Washington, D. C., and pre- sented it to the Court which granted his writ of error and appeal. When this news was heralded to the world, the mob formed in Chattanooga, Tenn., and in violation of the law and in defiance of the Supreme Court of the Uni- ted States, took Johnson from the jail and hung him to the county bridge and fired over two hundred shots into his body. Then it was that they called aloud for Judge Harlan and N. W. Parden, the Negro lawyer that went to Washington. Be- fore Johnson died, he said: "God bless you all, I am innocent." The cause mentioned in the writ of habeas corpus why Johnson was deprived of his constitutional rights are too numerous to mention at this time, but the Supreme Court was of the opinion that the causes mentioned were sufficient reasons and sup- ported by proof that caused them to believer that every allegation in the writ was true. Yet the white men of the South claim that the Negro is the only criminal. In this case, the Negro fought on the higher plain, while the white man depended on his brutality. Never before in the history of this country has lynching been brought so plainly within the power of the Federal government to punish the perpetrators. John- son at the time of his death was a Federal prisoner. It is now up to the government to deal out justice. The following Sunday after the lynching Rev. Jones, pastor of the First Baptist Church (white), preached a very strong sermon against lynching. He was notified through several letters that if he did not retract the statements made in that sermon that the mob would call on him. This he refused to do. The following Saturday night his house was set on fire. The lawyers have been threatened and the city is in an uproar, as bedlam reigns.
Voice of the Negro: The newspapers report that Mr. Roosevelt gave an enthusiastic reception to the accused Chattanooga sheriffs, even being so cordial as to grasp Sheriff Shipp, the head devil of the whole group, by both hands. Silence here is better than comment. Let us hope that these are only blazing indiscretions.


National Reaction 

SOURCE: 
The Topeka Daily Herald 
Sat, Apr. 7, 1906
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SOURCES: 
From the Famous Trials website, run by the University of Missouri-Kansas City School of Law:

Newspaper Articles Concerning the Johnson and Shipp Case, 1906-2000 https://www.famous-trials.com/sheriffshipp/1115-newspaper

Testimony of individuals at Ed Johnson’s trial 
https://www.famous-trials.com/sheriffshipp/1113-excerpts

Reaction in Chattanooga

SOURCE:
A sermon “Is Lawlessness a Cure for Crime?” given in Chattanooga after the lynching of Ed Johnson given by Rev. Howard E. Jones…“delivered at the First Baptist Church in Chattanooga on March 25, 1906 …(the Sunday following the lynching of Ed Johnson). The First Baptist Church was Chattanooga's largest and most established church. Its congregation was white. The Thursday night after Reverend Jones delivered his courageous sermon, his house was set on fire.” https://www.famous-trials.com/sheriffshipp/1116-sermon 

Is Lawlessness a Cure for Crime?

"Whatsoever a man soweth, that shall he also reap."
The white man rules in this community. I am using an old phrase, oft used by you, when I affirm that he always has and he always will. The honor of rule involves a burden of responsibility. If the white man rules and this community is condemned with a charge of anarchy and lawlessness, then the white man must face the responsibility. It is not enough for us to say that the responsibility rests entirely upon the officers of the law, because they are only our creatures. Our votes placed them in office and by our support they hold their positions.

Let us now briefly consider the events of last Monday night. They are not pretty, nor poetic. Some fifty or more men, presuming upon the oft expressed fear of a mob and impatient of law and order went to our jail. With evidence of carefully premeditated program, they took the keys away from the one man who was to defend Chattanooga's honor. But owing to their haste to get at their bloody business, they destroyed with sledges the usefulness of the keys and for two hours, they toiled at the steel bolts which were more loyal to Chattanooga's interest than all of her citizenship. But where are the police and where are the thousands who should have and could have defended us against an unspeakable disgrace?

And so the mob marches by a gallows ready prepared with stretched rope within the precincts of the jail. They are not in pursuit of justice, but lawless revenge. Their business is to brutalize a community. Let the curtain fall upon the rest of that unspeakable scene.

The worst elements among the white men of this community took over the reins of government. Was this disgrace ever rebuked? Has any arrest of those men who unsheathed their keen blades and struck deadly blows at the very heart of our civilization ever been effected? Does anyone here know of any attempt?

"Ah, Ah," but you say, "we were afraid." Afraid? Afraid of what? Afraid of the most vicious, Godless, ignorant and depraved of the white men of this community. Why did we not stop and consider that anarchy was already reigning in our midst, when a community was terrorized into a weak compromise with its most dangerous citizens.
Ah, no. "Whatsoever a man soweth that shall he also reap."

We had but sown the wind, and were yet to reap the whirlwind. We had cast pearls before the swine, who were presently to trample them in the mire and turn and rend us. We had given the sacred and holy trust of law to dogs, who, despising the holy thing we had compromised, would presently be fixing their vicious fangs in the throat of our civilization.

Not only a fair trial should have been given to Ed Johnson, but a fair trial should also have been given to every member of that mob who could be apprehended. No arrest has been made. No, don't blame the officers altogether. No great, big, strong man stood up in this community and cried aloud in the name of law and justice for the arrest of those men.

But let me speak plainly to the man who sees no more in the tragedy on the bridge than that Ed Johnson got what he ought to have had. Admit it, but how about the community? Has it gotten what it ought to have had? I maintain that that mob struck more terrible blows at the heart of our civilization than it inflicted upon Ed Johnson. The beam in our eye has prevented us from seeing this. So far as Ed Johnson was concerned, the mob only deprived him of a life which in all probability he would only have possessed for a few weeks longer.

But consider what it has done to our community. It advertised Chattanooga all over this land and in foreign lands as a place where it is unsafe to live. It registered our city as among that class of communities which have only attained a very low grade of civilization, a place where intelligence flees with fear and trembling when ignorance clenches its fists and gnashes its teeth. Think of the number of people who today only know us as a city where fifty hoodlums can terrify us into passive submission to lawless barbarism. But the largest injury to the community has not yet been realized. Just as the demoralizing effects of war are felt for generations, so a season of lawlessness such as we have just gone through is as far reaching in its baneful efforts. Whatsoever a man or a community soweth, that shall they also reap. What a lesson for our children!

The minute details of the horrible affair are discussed by groups of small boys on nearly every corner. I, myself, saw a picture the other afternoon which has haunted me like a ghost. A crowd of little boys were playing in a vacant lot, and I was horrified to see that they were in mimicry carrying out the revolting proceedings of the mob on Monday night. They went through with it all. They broke into the jail, they secured the Negro, represented by a large ash can, tied about it a rope, rushed yelling with it to a nearby fence, hoisted it in the air, and then for lack of pistols, took rocks and did their best to riddle the effigy. I walked sadly away, wondering how many "pistol toters" for the future were among those little boys, wondering if they were receiving lessons which would prevent a better civilization.

"Whatsoever a man or a community soweth, that shall he also reap."
Lawlessness begets lawlessness. It always has and always will. Sow an act of lawlessness and you will get a harvest of lawless conditions. If this is not true, civilization is a farce, and anarchy is the best goal to strive for.

The speaker scorns the need of denouncing the crime of which Johnson was accused. I could pile up every adjective, as did Hamlet at Ophelia's grave; I could utter overwrought denunciations which would fall back like cold water upon the fiery indignation which such a crime stirs within me, and yet I should find myself saying, apologetically, as did the sweet Prince of Denmark, "Aye, I can rant as well as thou," but this is not a time for ranting.

I resent the crime on the bridge because of my unspeakable indignation against the crime at St. Elmo. To give over our dealing with this atrocity to lawless procedure means that over and over again, not only the innocent man hangs, but the guilty man remains free, as a threat to the sanctity of our homes. Tell me not, with the pages of history open before me, that a mob ever helps civilization. It is a blind Frankenstein monster, and its only power is force. It cannot think, it cannot reason, the most terrible of all, it cannot love. It is born of the hate of hell and has done more in the history of humanity to degrade civilization, laugh in the face of righteousness and defy the majesty of God, than has any other monster who ever issued from the pit. Blow the dust off your Barnaby Rigby, and let Dickens tell you of the mobs of London. Get down your Carlyle's French Revolution and let him show you how France lost her chance among the nations of the world through the mobs of the Reign of Terror.
Take your place in the gray dawn of that fatal Friday outside the Pretorium, where Pontias Pilate stands before the fury of a mob and presents the only sinless one who ever lived, and say, "Behold the Man." Hear the hoarse cry of that awful creature, the mob, as with gathering force it answers back, "Crucify Him! Crucify Him! Crucify Him!" and then stand forth and tell me if you hope by the force and fury of a mob to accomplish anything but to destroy the best and crucify the holiest!







SOURCE: Excerpts from a sermon by Dr. Rev. Freeman
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Description automatically generated]:
Dr. Freeman’s Denunciation
Pastor of the First M.E. Church Also Makes Lynching His Text
Rev. Luther Freeman, in his morning sermon yesterday, also spoke in no uncertain tone against the lawlessness, mob violence, and made strong charges of dereliction of duty against local officials. The minister introduced his remarks by the first and greatest commandment:

 “Thou shalt love the Lord thy God with all they heart and with all  thy soul, and with all they mind.” And the second is like unto it, “Thou shalt love they neighbor as thyself.”
“Here is the standard- we need to come back to it frequently. “ ‘Policy’, expediency, away and ‘peace at any price’ so loudly cry for recognition that we are in danger of losing sight of the only standard worth considering: an honest love for God; a genuine love for man. And this day when as a community we need to humbly back and sit at the Master’s feet to learn the way we may go away to boldly act.”
The minister then reviewed the recent lynching, showing the aggravation of the act by several pointed considerations, and the irreparable damage done the community, “If Chattanooga makes no effort to ferret out the miscreants” declared the minister, “Chattanooga stands to sponsor the deed.” Speaking of lynching as an antidote for the crime of rape, Dr. Freeman said: “ We are told that only by lynching can this crime be stopped.”
“ we have no evidence to show that lynching works helpfully in this direction. Punishment that degrades the onlooker or lowers the sentiment of the community is never helpful in suppressing lawlessness. Excessive severity of punishment does not make for good government. Has King Leopold [of Belgium, known for his inhumane colonial rule in the Belgian Congo in West Africa] good government in Africa? Within a few years sheep stealing was punishable by death in England. It does not tend to prevent the crime. In the United States the death penalty has been inflicted for forging and stealing. In early Massachusetts legislation there were ten capital offenses. In 1776 Pennsylvania visited the death penalty for twenty offenses. As last as 1829 Massachusetts imprisoned for debt. At that date, 3000 debtors were in the jails of the commonwealth. Such extreme action is not helpful. It produces reaction. We are in far greater danger of lawlessness that if the law had been respected. For an evil minded man can justify himself by saying: ‘These men defy law in a mob to gratify their passions. The community acquiesces. Why shall I not defy the law in doing what I choose?”

“If I am outraged contrary to law I am not likely to refrain from outrage out of respect to law.”

Speaking of federal influence Dr. Freeman said:
“That is exactly what we do not want. Must we be further advertised to the world as unable to maintain peace and secure our citizens the rights of citizens? There is but one way to re-establish our city in the confidence and esteem of men. By finding and punishing law-breakers who show no respect for the law that we can sand will maintain it.
I have seen outcry against the federal government as if the government would be blameworthy if it interfered. That is a very narrow view. If the clerk forges his employers name. is the policeman who arrests him to blame for his disgrace? If the authorities are to be blamed at any point in legal procedure there is no reason why we should not blame them at the very beginning. Such logic would put the blame on the sheriff for making the initial arrest. If the sheriff was right in making the arrest then every step in the legal procedure is …… sequence. The interference of the Supreme Court is entirely proper because  provision s made for such action.
However there is a question as to the justice of the decision of a lower court. You cry out against delay. But you must remember that our law is no respecter of p…  and if any one man appeals anyone the same privilege ……….  The appeal is on technicalities… for the sake of defeating justice is ….. the slightest warrant in fact. The interference was to be sure that justice would be done, not to avoid it, and to make sure a just and fair trial to all citizens of the United States charged with ….” 
In conclusion,   Dr. Freeman said,” It is no note of …. be punished. They must be … local authority! The reg[istered] officers of the law are … [re]sponsible. If they do not act ….”




Developing a critical overview of the case 
	(Activities using the sources)[footnoteRef:28]  [28:   Facing History and Ourselves The Reconstruction Era and 
the Fragility of Democracy This set of lessons relate to TN SSP .01, SSP .02, SSP .03, and  
SSP.05  

] 


Activity: Gallery Walk with “Thought Museum” 
· Post A3 copies of a variety of historial sources related to the Ed Johnson Case around the room
· Students take several “Post-Its” and circulate around the room reading/viewing the documents
· Use the “Post-Its”, they leave their thoughts, emotions, or questions related to that document

 Activity: Thought Museum Curation
· Students stand by the document/image that resonated most with them. 
· Students spend a few moments evualting the source as a historical document
· Students present their selected source to the class, discuss why they chose this document/image,  and share a few of the comments made on the post-its related to the source

Activity: Timeline of events
· Create a class timeline and have students add events to create a narrative overview based upon what they have learned from the sources.



Judgment and Legacy: 
“Individuals make choices and choices make history” Facing History and Ourselves

Entire group establishes a baseline understanding of the citizens who were involved in the events from the source material in source material 

· Students select or are assigned an individual involved in the case. They research then create a posters with a bio, (potential) portraits, and quotes from the individuals

· Strategy: Fishbowl/Jigsaw/ Group/Poster/ Gallery Presentations of their posters:
	BRIEFLY describe the role your individual(s) played

· Students further track their individuals as their understanding of events progresses

Biographies of some of the key Figures in the Shipp Case    https://www.famous-trials.com/sheriffshipp/1110-biographies

CONTINUE to fill in the class’s historical timeline as events progress


Judgment and Legacy:
Respond to Judge Learned Hand’s Quotation on the Nature of Liberty[footnoteRef:29]  [29:  Adapted from Facing History and Ourselves Mockingbird Guide, p 139.
This set of lessons relate to TN SSP .01, SSP .02, SSP .03, and  
SSP.05  
] 


· Share the following quotation from a 1944 speech by Judge Learned Hand, a federal judge and one of the most significant American legal thinkers of the twentieth century (also included on Teaching Mockingbird Handout 5.2): 

“I often wonder whether we do not rest our hopes too much upon constitutions, upon laws, and upon courts. These are false hopes; believe me, these are false hopes. Liberty lies in the hearts of men and women; when it dies there, no constitution, no law, no court can save it; no constitution, no law, no court can even do much to help it. While it lies there, it needs no constitution, no law, no court to save it.”

· Ask students to reflect in writing, then in a Socratic Circle/group discussion on the meaning of Hand’s statement. 

To what extent does the Ed Johnson trial and its verdict illustrate Hand’s belief? What do students think is a more powerful force in society: the law or the hearts and mind of citizens? 
Judgment and Legacy: 

Discussion questions on Social Justice[footnoteRef:30] [30:  Facing History Teaching Mockingbird, p 148
] 

· Was the law upheld in the Ed Johnson trial? 
· What effect do the “unwritten rules” of a society have on the law and the way that it is upheld? 
· What happens when these unwritten rules are in conflict with the law? 
· What is justice? 
· What factors limit the legal system’s ability to deliver justice for Ed Johnson? 

Analyze the causes of Ed Johnson’s guilty verdict and his lynching
· Use Iceberg diagram activity
·  Students can write the details of the Ed Johnson case in the tip of the iceberg. Questions they should answer include: What happened? What choices were made in this situation? By whom? Who was affected? When did it happen? Where did it happen? 
· Students can then think about the outcome of the trial and its causes. In doing so, they should consider the following question: What factors influenced the particular choices made by the individuals and groups involved in this event? They can record their answers on the iceberg below the water line. Answers should include historical factors, such as Jim Crow laws, or aspects of human behavior such as racism and conformity. 





Choosing to Participate:[footnoteRef:31]
“Individuals make choices and choices make history.”  [31: ] 


· Develop an understanding of the roles of Bystanders, Upstanders, Victims, Perpetrators with this linked activity from Facing History 
· How can the individuals’ responses to the dilemmas they face in a society characterized by sharp divisions around race, class, age, and gender help us think about our choices in the face of similar dilemmas in our own lives? 
· What models of moral and ethical behavior do the individuals offer to us that we might adopt, modify, or reject in our own lives? 

Choosing to Participate:
Essential Question: What choices do individuals and institutions have in the face of an unjust society? 

· Chattanooga; What does Ed Johnson’s trial and lynching reveal about the setting, or moral universe, in which they took place? 
· Consider the range of choices ordinary citizens confronted; to enable, to resist, or to willingly participate. 
· Consider the range of human behavior; conform, consent or resist societal pressures to do good or bad.



Resources for “range of choices” discussion[footnoteRef:32] [32:  From Facing History and Ourselves’ Democracy at Risk: Holocaust and Human Behavior Guide.
] 

https://www.facinghistory.org/holocaust-and-human-behavior/chapter-10/moral-luck-and-dilemmas-judgment 

A 2013 BBC Magazine article asks, “Should we judge people of past eras for moral failings?” It continues:
Assessing attitudes and behaviour in the past presents us with a puzzle. What we might regard as offensive today—sexist, or racist, or homophobic for example—might have once been orthodoxy [accepted as normal].
A moral relativist would say that our values today can't be compared with the values from another era. What was right for them was right for them. What is right for us is right for us.
The philosopher Miranda Fricker is not a moral relativist, but she thinks the test for blameworthiness is whether the person could have known any different. “The proper standards by which to judge people are the best standards that were available to them at the time.” It's unfair to blame people for failing to be moral pioneers, she says. “The attitude of blame presupposes that the person was in a position to have done better.” But if we can't blame people for abhorrent views, does that also mean we can't hold them responsible for these views?




Choosing to Participate Essential Question: Could any individual have made a difference in the outcome of this case and the murder of Ed Johnson? How? 

Students first consider the individuals they researched, then break up into groups to discuss individuals and to prepare a discussion of  their choices in class Jigsaw discussion. 

Biographies of some of the key Figures in the Shipp Case    https://www.famous-trials.com/sheriffshipp/1110-biographies

Choosing to participate today:
Who could you name at each level as an Upstander?
· 
· Local 
· Regional
· National
· World


Kohlberg's proposed stages of moral development:
LEVEL ONE: We make decisions based on how the consequences will affect us personally.
STAGE 1: We obey authority figures in order to avoid punishment. 
STAGE 2: We trade or cooperate with others in order to get what we want or need. “You scratch my back, and I’ll scratch yours.”
LEVEL TWO: We strive to meet the expectations of our peers, families, and/or nation.
STAGE 3: We are “good” by doing what is approved by others. Approval can come from individuals or the expectations of peers, groups, or society. Meaning well counts, even if the outcome isn’t what we intended.
STAGE 4: We are “good” by following the law and obeying authority. We do our duty and avoid challenging the social order.
LEVEL THREE: We strive to live up to “higher” laws of morality and ethics even when they conflict with the law, authority, and social order.
STAGE 5: We look beyond laws and decisions by authority members to the rights and principles that our society is based on (i.e., “All men are created equal” is a principle we might try to live by even if it is contradicted by a particular set of laws or customs).
STAGE 6: We strive to live according to our own consciences and universal principles of justice and human dignity. [footnoteRef:33] [33:  From Facing History and Ourselves Democracy at Risk: Holocaust and Human Behavior
] 


Justice? How do we define it?

· Social justice is the notion that everyone deserves equal economic, political, and social opportunities irrespective of race, gender, or religion. 
· Restorative or corrective justice seeks to make whole those who have suffered unfairly. 
· Retributive justice seeks to punish wrongdoers objectively and proportionately.
·  And procedural justice refers to implementing legal decisions in accordance with fair and unbiased processes.[footnoteRef:34] [34:  Facing History and Ourselves Democracy at Risk: The Holocaust and Human Behavior.
] 

· http://ethicsunwrapped.utexas.edu/glossary/justice














Choosing to Participate:
ESSENTIAL QUESTIONS on Social Justice
· Do laws or the hearts and minds of individuals play a greater role in creating a just society? Review students’ perspectives at this point in the unit.
· What is equality? What forms of equality are necessary for a just, democratic society? [footnoteRef:35] [35:  Facing History and Ourselves The Reconstruction Era and 
the Fragility of Democracy

] 


“We will have to repent in this generation not merely for the hateful words and actions of the bad people, but for the appalling silence of the good people.”  Martin Luther King Letter from Birmingham Jail, Alabama, 16 April 1963

[image: ]                    [image: ]

“The way to right wrongs is to turn the light of truth upon them.”  Ida B. Wells-Barnett



Activity: View video “The Trouble I Have Seen”[footnoteRef:36] 
 [36:  From Facing History and Ourselves Teaching Mockingbird, (Unit 5)
] 

This film raises profound questions about the persistent effects of racial violence and injustice. It explores the powerful effects of both trying to forget or ignore past injustices and attempting to remember them and establish them as part of a community’s shared history.

“As you watch, consider what it means for a society to repair itself following a tragic event.”

https://youtu.be/XaCax-yvCn4 “The Trouble I Have Seen” 

“There are a variety of ways in which communities, states, and nations have sought justice and healing after episodes of injustice and violence. These approaches seek a type of justice often called restorative justice. Sometimes restorative justice methods are employed in a matter of years after the event, but more often they are put into place decades later.”


Choosing to Participate Activity:
ESSENTIAL QUESTIONS on Restorative Justice:
“How can a community seek justice and healing after an act of injustice and violence?” 
“What are the responsibilities of citizens in a democracy?” [footnoteRef:37] [37:  Facing History Teaching Mockingbird Guide, Unit 5
] 


· Use the Gallery Walk teaching strategy with Handouts 6.1 to 6.6 in the Teaching Mockingbird guide to introduce five such methods of restorative justice: truth and reconciliation commissions, pardons, apologies, reparations, and memorials. (Signing up on their site is recquired for the free download of PDF of the text for the handouts) 

· Follows the gallery walk with a class discussion on healing and justice, asking students to share their thoughts on which of these approaches, or combination of approaches, would be appropriate for Chattanooga to take today 


· Teaching Strategy: Gallery Walk link





Legacy: [footnoteRef:38]
MONUMENTS AND MEMORIALS [38:  The following activities specifically relate to SSP. 05 ● Identifying patterns of continuity and change over time, making connections to the present ] 


Essential Questions for discussion and exploration: 

· What is the purpose of memorials and monuments? 
· What impact do they have on us and the way we think about history?
· What parts of the history of the Ed Johnson are most important for us to remember today? 
· How can we ensure that this history is not forgotten?[footnoteRef:39] [39:  Facing History and Ourselves’ Democracy at Risk: Holocaust and Human Behavior 
] 




“Memorials tries to preserve the collective memory of the generation that built the memorial and to shape the memories of generations to come.” [footnoteRef:40] [40:  Adapted activities from https://www.facinghistory.org/holocaust-and-human-behavior/analyzing-and-creating-memorials] 


As you explore the images in the images in the next slide, consider what message each memorial conveys.
·  Whose story is the memorial telling? What might the memorial be leaving out? Who is the audience for this message? How is the message conveyed? 
· Who created and authorized the memorial? (Best guess or research)
· What are some key differences among the memorials pictured in the gallery? What do they have in common? Which one speaks to you most strongly?
· Memorials have many different kinds of goals, including telling an accurate story of the past, expressing nationalist ideas, honoring life, confronting evil, and encouraging reconciliation. Do you see any of these goals reflected in the memorials in these? What other goals might these memorials reflect?
· These are memorials and monuments that you could pass in your daily life. Do they have an impact on you? Why or why not?


Memorials and Monuments 
in Chattanooga[footnoteRef:41] [41: ] 



[image: ]  
[image: ]
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[image: ][footnoteRef:42] [42:  1st memorial is the Chickmauga Cherokee Dragging Canoe at Ross’s Landing, 2nd is the Peace Monument at Point Park (Soldiers from both sides shaking hands), 3rd is from the International Towing Museum in Chattanooga, 4th is the Andrews Raiders Monument locate in the National Military Cemetary dedicated to the Civil War Great Train Chase. 
] 



Legacy: Memorial Planning Activity 

The last activity in this lesson provides students with the opportunity to plan their own Ed Johnson memorial. This is a task that may warrant ample time reflection and execution.

· Create Your Own Memorial: https://www.facinghistory.org/holocaust-and-human-behavior/analyzing-and-creating-memorials

“Now ask students to design and create their own memorials.

The handout Creating a Memorial provides some general guidelines to help students think through this project, but you may need to modify or adapt those guidelines to take into account the materials you have on hand for students to use in building their memorials. Some teachers have students use modeling clay, construction paper, or similar materials for their memorials, while others simply have students create a sketch or diagram of the memorial without building it.
Regardless of the form their final product takes, students should write a short artist’s statement to accompany their memorial, describing the inspiration for the memorial, their intended audience (and where they envision the audience encountering the memorial), and the message they aim to convey.

Once the memorials are complete, use the Gallery Walk strategy to arrange them so that students can observe and analyze each other’s work.”
The Ed Johnson Project: 
Remembrance. Reconciliation. Unity.

· Artist Chosen for Ed Johnson Memorial” https://www.timesfreepress.com/news/local/story/2018/mar/18/artist-chosen-ed-johnsmemorial/466190/

· “Public Sculpture in Tennessee Will Memorialize Lynching Victim”
 https://www.smithsonianmag.com/smart-news/planned-public-sculpture-tennessee-honors-1906-innocent-lynching-victim-180968813/#093ZkX4iDtkaaFuO.99



Regarding civics and the historical nature of the trials:  
Of marked significance remain the precedent of Federal overview of local court judgments established by the US Supreme Courts plan to review the Ed Johnson verdict, as well as the first time Black lawyers presented an appeal to the US Supreme Court, and the criminal trial of Shipp as a unique event in the history of the Supreme Court. 

The American Bar Association site and the Famous-Trials.com linked earlier provide ample documents for study.
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MONUMENT IN NATIONAL CEMETERY, CHATTANOOGA, ERECTED
BY THE ANDREWS' RAIDERS TO THEIR FALLEN COMRADES.
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SCENE OF THE CRIME

BY ALL ACCOUNTS, Chattanooga is deserving of its morto “che sceric
ity The name “Chartanooga” is Indian in origin, meaning “a moun-
ain coming ta poine.” The ity sis in the shadows of historic Look-
out Mountain and Missionary. Ridge—owo well-known Civil War
batdlegrounds. Through the heart of town cuts the mighty Tennessee
River.

‘The birch of Chattanooga was surongly associated with racism, but
it was nor dirccted against African-Americans. At the beginning of
Tennessee’s statchood, in 1796, most of ts land was Indian terrtory,
‘dominated by the proud Cherokees. It was the Western frontier of the
nation, the Appalachian Mountains having formed a substancial barrier
o carler development

In 1815, John Ross started a ferry servi

c down the Tennessee
River. He developed a trading stc in the state's southeast corner that
would later be called Chartanooga. By the 18305, Ross had become
prominent business lcader among the Cherokees and white men. But
28 commerce in the new teritory prospered, white business and
icalleaders n the East decided the nation needed to ake possession
of the arca. Employing fraudulent and bogus treaties, the United

States mk‘m: Position that the Cherokees had ceded or sold their
fands  whitesin Tennessce and Georgi
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Ironically,the Cherokees had made the greatst effort ofallIndian.
ibes to adopt the ways of the white man. They became successful
fumers and established a govemment emulating the white man's.
They had established excellent business relations with their white.
counterpares:

But the Cherokees were occupying land that the white man
wanted. and the white man was determined to seize it and no share .
Congress gave the Cherokees two years to leave Georgia and East
Tennessee for @ new territory, now known as Oklshoma. When gov-
canment offcial realized chat most of the Cherokees had not moved,
president Andreww Jackson sent troops t escort the Indians forcibly to
{heie new home west of the Mississippi River. On this expedition,
koown as the *Trail of Tears,” thousands of Cherokees dicd.

By the time the Givil War rolled around, Chattanooga had actually
ansformed itsclf into a progressive city. Very few of is residents
owned slaves. This wasn't because the people were morally opposed

o stavery. The termain of East Tennessce was so mountainous and
Hillythat there was very lidl farming, so that the city grew by devel-
oping manufacauring and commerce. As a result, slavery was not a
msjr controversy for the people of Chattanoogs.

Most of the people living in Chatanooga had moved to the city
from North Carolina, Pennsylvania, and northeastern Virgina. Their
ancesors had foughe the Britsh only a century before, and their fore-
fuhers had played significant roles in the creation and survival of the
Unied States of America. They were not about o turn away from theie
naton. Thus, Chattanooga remained a Union stronghold throughout
the Civil War.

Confederate loyalists considered Chattanooga “occu
tory” because there were so many Northern transplants living there. It
wis the only metropolitan area in Dixie that voted to sty in the
Union; the rest of Tennessee decided to sccede. The ity had over-

Whelmingly favored Lincoln, strongly supported the Republican
Paty,and overwhelmingly ratified the Fourteenth Amendment to the
U, Constitution, also known as the equal-rights amendment.

With near-unanimous support from black people, Republican can-
idtes won mos of Chattanooga's elections following the war. White
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politcians therefore rewarded black supporters with key appoint.
ments to the school board and other political-patronage posiions, A
majority of the city's police force was, for a while, made up of black
officers. In fact, the GOP even nominated and clected a handful of
black men as magistrates, aldermen, clerks, school-board members,
and the firse superintendent of the Chattanooga City School System,
Becween 1880 and 1890, two of the arca’s representatives to the Ten.
nessce Legislature—Styles L. Hutchins and William C. Hodge—were
black.

Most Southern towns experienced rashes of Iynchings, but Char.
fanooga was much more restrained. Becween 1880 and 1930, the
period in which race-based lynchings were commonplace, there were
only three in Chattanooga. By comparison, Nashville, Bimingham,
Knoxville, and Atlana recorded a leasta dozen mob hangings.

But as some Chattanooga leaders pushed for racial harmony and
acceprance,he rest of the state sought o draw clear boundaries for the
races. “Black people may no longer be slaves,” a Nashville columist
wrote, “but whites must find means o reain control over the cob
oreds.” By 1890, the Ku Klux Klan, which was organized and founded
in a small town west of Chattanoogs, had become politically and

socially acive in the state.

Chattanooga eventually followed other Southern cites in adopting
so-called “black codes.” Such codes had one intention: countering
emancipation and disenfranchising black people. One code, for exam-
ple,required that voters be able to read and interpret various secions
of the U.S. Constitution. Offcials waived the requirement for white
people atthe voting precincts bu stringently enforced it when a black
person wanted to cas a bllor. Combined with strict property-owner-
ship requitements and hefty poll axes for voters, che laws effectively

deterred black people from exercising their constitutional right 1

The sate also enacted criminal starutes that were exclusively
punitive toward black peaple. For instance, Tennesse laws provided
that any black person found guilty of assault upon a white woman:
impersonating a white man for carnal purposes, or stealing a horse,
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pule, or baled cotton would automatically be punished by death
here were no similar aws for white people.

Chattanooga’s white leaders also journeyed down the path of seg-
egation through the implementation of Jim Crow laws. Black people
vere separated from their white neighbors when using trains, schools,
parks, theaters, restaurants, public bathrooms, water fountains, and

These segregationist laws were ignited by the 189
US. Supreme Court decision in Plessy, which promoted the idea of
“separate but equal.” They remained in effct unil 1954, when the
1.5 Supreme Court reversed itself in the famed Brown v. Board of
Education

Chartanooga’s attitude toward race was best expressed just weeks
before Noah Parden’s tip to Washington, D.C. As various civic and
community groups struggled with how to deal with the race problem, a
prominent Baptist church voted seventy-four to seventy-one that
black people do have souls and can go to heaven. “Thank God for the
Soddy Baptist Church,” Parden responded sarcasically. “1 just hope
they notified God about their d

When it came to business, Chattanooga was good to both black
and white people. With a major river flowing through the middle of

town, the city had positioned itself as a transportation hub. That repu-
tation only increased when the railroad companies decided to route
their north-south lines through the city.

City fathers possessed an almost religious enthusiasm for iron fac-
tories and steel mills—industries aided by the ability to transport large
amounts of supplies and materials by train and river barge. Cast-iron
soves, frying pans, and iron skillets were made in Chattanooga and
exported throughout the rest of the country. City leaders boasted that
there were cnough jobs available for everybody and that no man need
be out of work. By the end of the century, Coca-Cola had become a
mational brand, rewarding the foresight of the Chattanooga business-
men who first decided to bottle and distribute the soft drink.

However, the town’s ceonomic successes tended to overshadow
the definite social ills that existed. The community suffered from an
exttemely poor educational system. More than 15 percent of the adults
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2
iving in Chattanooga were llerace. The city recorded a considerably
fate and shorter life spans than the rest of the

higher infant-mortalicy
nation.

If commerce in general was
Chattanooga were thriving. With money
on. By 1906, two generations since the Civil War, there were an

\nusually high number of black lawyers, doctors, and other profession.
‘s practicing in Chattanooga, compared with other Southern ities,
The city icself had a population of about 60,000—one-third of whom

prospering, black-owned businesses in
me opportunities for educa.

were black.

Chattanooga’s economic prosperity actually promoted a more
relaxed racial atcicude, or at least indifference. More important than
black and white was green and silver. And if black people were spend-
ing their newfound wealh in white-owned stores, white business lead-
ers were more than happy to welcome them through the front door and
treat them hospitably.

Chief among those to encourage people toward the idea of a pro-
gressive South was Adolph Ochs, owner and publisher of the Ghat-
tanooga Times. Ochs promoted fair and truchful writing, and less
sensationalism. He used the profits from the Chattanooga paper to buy.
a struggling newspaper in the Northeast called the New York Time.

Ochs’s editorials displayed his views on race and community.

Chattanooga knows no North, no South, no East, no West.
The perfect harmony that has been apparent throughout, the
energy with which the cx-Confederates and the ex-Federals
took hold of the work assigned them, and worked side by side,
was the pleasing feature of the occasion, and one particularly
characteristic of Chatanooga,

We must learn to set aside or suppress our prejudices
against the Negro. If we are to succeed as a city, they must be

successful as a people. They must be fully educated and
respected as a people, d
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In the Shadow of Contempt: https://www.facebook.com/picnooga/posts/1264201000403241 
At twenty-three years old, Nevada Taylor died 112 years ago on Sunday, May 12th, 1907 at 4:20 AM with her 
family at her side in a farmhouse in Liberty Township, Ohio. It had only been a little over a year after she was 
attacked and raped while walking home from St. Elmo’s Cemetery Station to her family’s residence on the 
edge of Forest Hills Cemetery in the early rainy evening of January 23, 1906. Ed Johnson would be later 
accused, tried, convicted, and sentenced to death for that crime. Johnson was brutally murdered on March 19, 
1906, by an angry mob of Chattanoogans on the Walnut Street Bridge in retaliation to US Supreme Court 
awarding a stay of his execution. Ninety-four years later, in February of 2000, Hamilton County Criminal 
Judge Doug Meyer overturned Johnson's conviction. 
Last year I spent a few months researching Nevada Taylor and her family. Much has been discussed about 
Johnson’s story, but little about Taylor and her life and death after the attack. My research only uncovered one 
significant detail that leaves this story open with more mystery and speculation than before. 
William Taylor brought his family to St. Elmo from Findlay, Ohio in 1898 to serve as the new Superintendent 
and Groundskeeper at the Forest Hills Cemetery. His wife had died five years prior. Of Nevada’s four siblings, 
at least two would follow and make their home in Chattanooga. One sister, Jeannette, was a nurse and cared 
for Nevada up until her death. Jeannette was unmarried and remained in Chattanooga until her death in 1955. 
There’s evidence that the Taylor family often visited the Findlay area for extended periods of time between 
1898 and 1906. Another sister, Mary, and her husband kept a farmhouse outside of town and probably 
provided the family lodging.  
Nevada was educated and attended business college in Findlay while her father and other family resided in St. 
Elmo. Her education would eventually lead to her employment as a bookkeeper and stenographer at the W. W. 
Brooks grocery store located at Sixth and Market Streets in downtown Chattanooga.  
Through some internet sleuthing and help from an article published in Findlay’s local newspaper, The Courier, 
I was able to contact immediate family members of the Taylors with hopes to learn a bit more about Nevada 
and their family. Not much about the attack or rape was openly discussed. And no new family photos, or a 
photo of Nevada, could be located. The only photograph I could find of the family was of brother Dwight 
Taylor in 1902, as part of the St. Elmo Boy’s Brigade. It's published in Chattanooga's St. Elmo, by Gay 
Morgan Moore. 
William and Nevada Taylor returned to Ohio a few weeks before her death, to honor his daughter’s request to 
die at home. It was reported at one point, she rallied but quickly lost strength and succumb to her illness. 
In her hometown obituary, Nevada was described as “pretty, blonde, and with winning ways.” The cause of 
death states “nervous prostration incidental of the crime committed under the very shadow of historic Lookout 
Mountain.” Nervous prostration was a widely used and generically stated cause of death at the time. The State 
of Ohio was still a year away from mandating death certificates and no autopsy was required.  
When I asked the family about Nevada’s death, several stated that their father, who was Nevada Taylor’s 
nephew, said that she had died of syphilis, sexually contracted during the rape. When I consulted with a 
Chattanooga area physician, he confirmed that syphilis or neurosyphilis could cause death within a year. In 
that time frame, it would most often result in a form of meningitis and/or inflammation of the arteries of the 
brain, which can cause a stroke.  
Nevada Taylor’s unmarked grave is in a family plot in the old section of Maple Grove Cemetery in Findlay, 
Ohio, where her father was once the Sexton before moving to St. Elmo. Her family still owns the farm and 
house where she died. 
-- 
Special thanks to Jeannie Wolf with The Courier, The Taylor family, Employees of Maple Grove Cemetery, 
and helpers on Findagrave for the photographs on Nevada's listing and everything you do.As always, we 
encourage you to do your own research about Nevada Taylor. I could not turn up much locally, but I know 
that there is more information out there. Also, if you know anything about the Taylors or Ed Johnson, reach 
out. We're still looking for a photograph of Nevada.                                                                    David Moon 
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